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>> Good afternoon, folks, it is now 2:00 and we'll begin today's session.  Marian?

>> MARIAN:  Good morning and good afternoon to everyone.  And welcome to our webinar on Making Accommodation Decisions on the College Campus under the ADA and Section 504 of the Rehabilitation Act.  My name is Marian and I'm the Director of the Mid‑Atlantic ADA Center.  I'll be moderating today's webinar.  We are really pleased to be joined by two individuals who currently provide accommodations in the higher education setting, Renee Kirby is the associate Director of Disability Resources and Services at Temple University in Philadelphia and Tessa DiPerri is the disability specialist at the University of Maryland College Park.

I will introduce them shortly.
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The Mid‑Atlantic ADA Center is a project of TranCen Inc. and we are funded by the National Institute on Disability, Independent Living, and Rehabilitation Research, NIDILRR, which is in the Administration for Community Living under the Health and Human Services.
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Slide 3, to listen to the webinar, please make sure your computer speakers are turned on or your headphones are plugged in, you can control the audio broadcast by the audio and video panel on your far left.  If you have sound quality problems, please go to the audio wizard by selecting the microphone icon next to audio and video.
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Slide 4, you can listen to the webinar by connecting through the telephone at 1‑857‑232‑0476. The pass code is 368564. This is not a toll‑free number.  
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We do have realtime captioning today.  And you can access by going to the CC icon on the audio and video panel.  It's a little box that says CC.  And you connect on that one.
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We encourage you to submit questions on Slide 6.  So in the webinar platform, you can write into the chat area.  It says chat, supervised, and we will give your questions to the presenters.

You can also email us at ADAtraining@transcen.org.

If you're connecting by a mobile device, you can submit questions in the chat area within the app.
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You can customize your view by resizing the whiteboard where the presentation slides are shown to make it larger or smaller by choosing the dropdown menu located above and to the left of the whiteboard.  The default is going to be "fit page."
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On slide 8, you can resize or re‑position the chat, participant and audio -video panels by detaching them and using your mouse to reposition, stretch or shrink.  Each panel may be detached by using the striped bar icon in the upper right corner of each panel.
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Slide 9, if you need any technical assistance, you can reach out to us in the chat panel.  You can email us at adatraining@trancen.org.  Or you can call 301‑217‑0124.
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This webinar's being recorded and can be accessed within two weeks.  You'll receive an email with information on how to access the archive.
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We do have certificates of participation.  I'm on slide 11.  Please consult the reminder email you received about this session for instructions on how to get that certificate of participation.  You'll need to listen for the continuing education code, which will be announced at the conclusion of this session.  Requests for continuing education credits must be received by 12 p.m. Eastern Daylight Time this Friday August 11th.
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It is my distinct pleasure to introduce you to the two speakers we have today:  Renee Kirby is the Associate Director of Disability Resources and Services at Temple University, which is a large urban university with over 38,000 students in Philadelphia.

A leader within the Division of Student Affairs, she's advocated for the inclusion of students with disabilities in higher education and civic life throughout her 35‑year career.  Kirby chairs the education commission on the Mayor's Commission for People with Disabilities in Philadelphia and is a member of the mid Atlantic ADA leadership network.

Tessa DiPerri, is a higher education professional with five years of experience with disability resource and support experience.  Her unique educational background in communication disorders, deaf students, and student affairs in higher education enable her to incorporate knowledge of student development theories within her work.  Tessa is an active member of both the Mid‑Atlantic ADA Center Leadership Network and the Maryland Association for Higher Education on Disabilities.  Tessa currently serves as the disability specialist within the University of Maryland College Park.

Without further ado, Making Accommodation Decisions on the College campus Under the ADA and Section 504 of the Rehabilitation Act.  Renee and Tessa, the floor is yours.
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>> TESSA:  Thank you, everybody, for joining, I'm Tessa DiPerri, and we are going to get started.

So I wanted to begin our presentation by briefly using an overview of our presentation to kind of set the tone and let everybody who is participating today understand that the areas we are going to be covering today really set a foundation for both professionals within the field and also for key stakeholders for universities and colleges across the country.
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On slide 14, we have listed our objectives here.  And we really encourage everybody to engage with the chat feature.  So as we are participating in the presentation, everybody can ask questions and reflect on how your institution, whether it be the size or the culture, can help your overall understanding of how the higher education environment is different from the K‑12 environment and how that directly correlates to what we do within the disability service area.
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I have the honor of presenting today.  I have the honor of presenting today with Renee Kirby.  And she is going to speak in more detail about the legality within higher ed and how it is different from the K‑12 environment.  And now I'm going to turn it over to her and have her begin to speak in this area.

>> RENEE:  Thanks, Tessa.  I just want to start there have been a lot of issues among disability stakeholders about the ADA's impact on higher education.  In this presentation, Tessa and I hope to give a practitioner's perspective about service provision for students with disabilities as it relates to the ADA and 504 laws.

In presenting this information, we realize that no two colleges are alike and that there may be different philosophies within our institutions that may guide or which approach affects the service to students with disabilities. However, but our focus is to provide some of the more general aspects of how the laws apply in our work and especially when we are tasked with making accommodation decisions.
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Before getting into specifics of the differences, I wanted to highlight that the ‑‑ some trends that are pushing or driving these conversations.

The passing of the ADA Amendments Act in 2008 has been a contributing factor to an increasing number of students with disabilities who are now entering college and receiving disability support services.  Evidence of this trend is well‑documented and correlates with the Act as amended providing a broader interpretation of the definition of disability that expands coverage for individuals, specifically under major life activities.  The Act's expanded definition of disability now includes individuals with major bodily functions, including functions of the immune system, normal cell growth, digestive, bowel, bladder, neurological, brain, respiratory, circulatory, endocrine and reproductive functions.  And as you can see, this broader interpretation of the definition of disability is very inclusive.  And there aren't really any signs that this increase in students will slow down any time soon.  So no one in higher education is escaping this.

Here at Temple University, we have seen the number of registered students almost double in three years, going from approximately 1450 students three years ago to a little over 2700 at the end of this academic year.  And those numbers are still climbing.  That doesn't include our incoming class for '16/'17.  This increase during the same time period has also impacted our services provision, specifically our exam proctoring service, which peaked at 4800 students at the end of this past spring semester.

This growth is something that we can expect at least for now.  But as a practitioner, I know that having these trends beforehand in front of us will allow us to make the adjustments within our service provision regarding resources and particularly staff assignments.
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So, moving on to the differences between the two laws.  Differences does matter.  The philosophical nature of the laws that govern the accommodations process within colleges and universities compared to K‑12 environment are very, very different.  I can't stress that enough.

In the K‑12 environment, students are covered under the IDEA, which is the Individuals with Disabilities Education Act.  And it is an entitlement law.  And in higher education, students are covered by the Americans with Disabilities Amendment Act and Section 504 of the Rehabilitation Act, which are all civil rights laws based on students' eligibility.

The differences in the way the law is put in practice, specifically during a student's transition to higher education, really will determine how well the accommodation process begins and how, as a practitioner, you can work through each part of it and really pull students into the university with the understanding of how the laws work on their behalf.
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As highlighted here, here are some of the key differences in the administration of services to students provided accommodations under the entitlement act.  In high school under IDEA, it is the school district's responsibility to identify students and evaluate students' educational needs.

As you will see later, that is very different than how we process students in higher education.

Services to the students are provided at no cost in high school and can include individually designed instruction, program modification in addition to accommodations.  A school support team is also assigned to the student to monitor their success.

Slide 19

Moving over to the college and university environment under the ADA and 504, a qualified student with a disability can exercise their civil rights and request reasonable accommodations under both these laws.  And they must be qualified to participate in the program.

However, unlike high school environment, they must disclose their disability and provide supporting documentation in order to receive accommodations.  The changes in the law require students to function more independently of a formal team support and self‑monitor their own progress and be responsible for personal care at their own expense.

The differences in this transition can be very eye opening for some students and families.  And having a good grasp on what a student is entitled to versus what they're eligible for in the initial interview is very important to how that relationship begins within higher education.  Students must also meet the academic requirements of the program they are enrolled in in college.  And understanding these differences in the laws are essential for students to successfully navigate the college environment and plug into existing and available resources in order to be successful.

Sometimes I witness that students are sometimes shocked in trying to understand the plethora of activities and programs and resources available on a college campus.  We really try to reach out to students early to provide some of that information.  Having a transition information available on your website is one way to communicate with incoming freshmen.  Meeting with students in their junior/senior year, inviting them to campus, we've done that.  As well as going out to local schools, we actually participate in our school district's transition fair, our local transition fair, where we can connect with students and their families to give the information about how transition services work in higher education environment.

Here, I'd like to maybe pause to see if there's any questions related to the legality of what's being covered so far before moving on to the next area, which would be documentation.
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>> MARIAN: Okay.  If anyone has any questions, please feel free to write them into the chat area at the very bottom and we will relay those questions to Renee and to Tessa.

I do have a question.  The documentation regarding the need for accommodation.  Are there any guidelines how often or if documentation needs to be resubmitted?

>> RENEE:  Well, Tessa is going to go into the documentation standards.  And there are guidelines that we use as a standard out of AHEAD ‑‑ as our standard best practice guidelines.  And guidelines have become more and more flexible as the ADA really ‑‑ the Amendment Act has really taken the restrictions off of making documentation so stringent.  So we welcome students in.  And Tessa can cover ‑‑ I don't want to take too much from that ‑‑ but she can cover the documentation standards.  And we actually have a very, very good document, a guideline sheet at the end of the presentation in our resources that you can download.  And I encourage everyone to definitely do so and make it part of your desktop reference.

>> MARIAN: Okay, Renee, one more question.  You mentioned Temple's numbers.  What is the highest growth area for accommodation requests?

>> RENEE:  The highest growth area for us is testing services and primarily additional time.  Taking exams outside of the classroom.  We currently have a partnership with our University Testing Service.  We started off in our own facility.  We grew to an auditorium, which conveniently is located next door.  It probably seats about a few hundred students at a time.  And we get volunteers from our Division of Student Affairs, we have a team of volunteers who proctor our exams maybe, I would say, 30, 40 volunteers who come in to proctor for exam week.

That growth has, in the past three years, we normally have part‑time people, we had graduate assistants.  A year ago we hired a full‑time testing coordinator.  So we've seeing growth in our numbers impact our facility, operations as well as incorporating more full‑time staff.

>> MARIAN: Okay.  Thank you.  I think we will continue on.  We've got more questions, but I know we have a lot more presentation to go.
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>> TESSA:  Okay.  So we're going to move forward here.  So we just answered questions.  And we're going to move into documentation standards.
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Now, one thing that is very unique about our profession is that although AHEAD  gives us guidance, we actually do not have a certified body or a national or federal mandate saying that documentation must work in this particular way.  And because of that, I hope that the picture on the left here makes some folks chuckle.  Is that as professionals, we have the honor, or the challenge depending on how you look at it, to have a clinical lens to make sense of all the tangible paperwork that is coming across our desks in every day.  In one day, you could probably see a piece of paper similar to the picture here, but you could also see a report that you'd give five stars in terms of the level of detail and information that is included.

Now, as professionals, it is not our job to critique this information and to penalize students where they were either able to afford to get their documentation or the nature of how their provider compiled it.  We do not want to make that a barrier for students to prevent them from accessing any type of support or accommodation through our office.

And so as Renee had talked about, when the Amendment Act came out, in a way it opened everyone's eyes, including the folks in our profession that if we are so rigid in our way of thinking that we are never going to be able to give students access to what they need.

Marian has asked me to pause for a moment and just describe the picture on the left.  And essentially it is a handwritten note from a gentleman.  His name is Ray.  He addresses here Mrs. Miller. "Ray is so sick he cannot go school.  Ray's mom, no homework please." and there are numerous spelling errors within the note.  And it is clearly written by someone who is other than Ray's mom.

And so even though this picture was meant to kind of be lighthearted, it really goes to show the challenge that we face as a profession and how each one of our institutions and entities have to make our own guidelines.  Is something of this nature acceptable or not?

And one of the ways we are able to do that is looking to organizations like AHEAD to establish our own way of doing things.  Every institution has to establish for themselves the timeline in which students are submitting the paperwork.  You have to determine how old is too old and what types are appropriate depending on the nature of the disability.

But returning to AHEAD's guidance and how it connects with the Amendments Act, it really breathes a breath of fresh air into truly how we view documentation and how we change our way of thinking to really bring down the barriers so students can gain access to their services.

Now AHEAD's guidance, what is unique about it is that it is encouraging providers to not get so caught up in the tangible paper form of documentation.  And they are really encouraging folks to open their minds to what happens in that in‑person interview that you conduct with a student during their initial contact with your office.  So AHEAD’s guidance refers to that personal interview should be the primary method of getting information.  That is the primary documentation in their eyes.  And that really challenges the way, the thinking of documentation solely as a piece of paper.

AHEAD also says the secondary type of documentation takes into account your profession.  So each individual who is conducting that meeting, what observations do you glean from it?  What was the behavior of the student?  Does the student self‑support correlate with any of the information that you have in front of you which ties into their tertiary level of documentation which ultimately is that paper that you're looking at.
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And so AHEAD is really encouraging folks to expand their viewa.  And that is going to be tied into the next area we're going to be talking about, which is the interactive process, which is essentially taking the AHEAD guidelines at the primary, secondary and tertiary method and grouping them all together in a formal meeting.
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Slide 25, the process of talking about the interactive process.  And that really starts with a foundation of what does that look like at each and every institution or organization?  Because, again, we do not have that certifying body that's very strict and rigid that meetings must work in a particular way.  Each institution and office is designed so drastically differently.  Both Renee and myself work at institutions where our office falls under the student affairs realm.  However, there's probably an equal number of folks participating in this call where you fall under academic affairs or maybe you're not affiliated officially with a university at all.  So the overlying philosophy of where you fall in your organization in addition to the size of your department or office can also play into the logistics of how that meeting will ultimately look like.

There are folks on this call who probably work by themselves.  You're a one‑person show.  And there may be folks who are grateful enough to have multiple colleagues to bounce ideas off and have more of a specialist view rather than a general view.

But, again, you can continue to look to AHEAD, you can continue to look to CAS to figure out how can we logistically establish these meetings and set ourselves up so that we cannot only be not only be efficient but we can get students connected to accommodations and services without providing or building barriers for a student.
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The second level of going through the interactive process is that personal interview, which is where we are taking all of AHEAD's guidance and we are gleaning the information from the background of the paper documentation and we're engaging in a dialogue with the student and using our observations to determine what is the functional limitation of their disability?  And what types of accommodations can offset the impact of those disabilities?

One of the beauties of our profession is that so many individuals come from a wide variety of professions and backgrounds, and so we can utilize those transferable skills into the nature of how we actually conduct the personal interviews.  I personally believe that counseling techniques are one of the best transferable tools that you can implement within this process by asking open‑ended questions, probing questions, or even learning appropriate ways to how do you deal with a combative parent who will not let the student talk for themselves?  Or a student who is identifying to you a belief that connected with their office in some way, shape or form reflects negatively on themselves or their own ability.

And so I truly believe that with AHEAD's guidance, there's a having broader sense of what documentation needs to really shed some additional insight and light on the functional limitations and the types of supports and accommodations we're able to grant for our students.

So if anybody takes away anything from this presentation, it's that don't discount the information that you obtain within that personal interview and the ability for you as a professional to also glean information from the behavior and rapport building of that interview, as well.
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The final stage is approving.  You've obtained all the information.  You have gone through that conversational piece.  You've observed and interacted with that student to see how their personal experience correlates with all the information.  And here on slide 27 we're kind of going back to the logistics.  How does your institution finalize the accommodation?  Do you have to go to a supervisor and have them approve the accommodation?  Do you have the autonomy to be able to do that yourself?  And what happens when the student leaves your office?  Whose responsibility is it to ensure that the student knows how to implement their accommodations?

And again, because you could be a one‑person show, is it possible for you to physically check in with every student every day?  It may not be.  So this whole process is a great way for everyone to reflect on not only the logistics of what you're doing in terms of efficiency, but ways that you can convey your information to students that they understand not only what is their responsibility before, during and after that meeting, but also what's a way that outsiders or other stakeholders who don't maybe connect with your office on a daily basis, how can they easily find ‑‑ what you have of students, as well?
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So, even right now there is not a slide for questions, we understand that this is a lot of information to take in.  So we're going to pause here on slide 28 and answer some questions before moving forward to talk about how you can implement accommodations outside of the classroom.

>> MARIAN: Thank you, Tessa.  We do have a question.  How does a higher ed institution treat accommodations for a K‑12 age student participating in university programs?  They're generally not academic courses but programs like 4‑H that are run by these institutions.  Do we follow higher ed standards?  Or K‑12 IDEA standards?

>> TESSA:  That's a great question.  I would say that the first and foremost thing is to understand what the nature of the program is and where the credits are coming from.  Here at the University of Maryland, there's a lot of programs that happen in the summer where a  middle school or high school students are able to take a class or two.  But at the conclusion of that program, they actually obtained college credit and therefore in that instance those accommodations do come directly through my office and they go through the interactive process with myself or a colleague.

But I have also seen for bridge programs students who collaborate with offices like mine and receive college‑level accommodations even though the classes may be held in the classroom.

So I would look at where the credit is coming from to kind of determine who would be the appropriate avenue.  And to implement accommodations or grant them.  But there's no reason that both parties could not collaborate in that example of 4‑H.

>> MARIAN: Thank you.  Another question.  How do you handle the registration process when a student only submits an IEP or Section 504 plan without clear documentation of the diagnosis being referenced?  Or when the student submits documentation of disability from elementary school and now they're 18, 19 or older.

>> TESSA:  That unfortunately is something that as professionals I don't think will go away and we deal with that almost on a daily basis, but that's where you're able to look at a combination of factors.  One of those is continuous use of service.  Has their functional limitation of their disability, has it changed over time?  For some folks the answer is no.  And in that case, if you're able to give them the same accommodation in elementary school and the student is still able to articulate that they do not have any other needs, I would say that that would be appropriate to use that information from that personal interview to say that no additional documentation may be needed, stressing to that student that those would be your institution's rules and regulations.  And that if they ever wanted to transfer to another institution, or maybe they're taking a certification exam, the GRE or something, that those entities may have different rules and which may require them to get updated testing done to determine their functional limitations.

>> MARIAN: We have another question.  Are there circumstances where you do not require documentation from a student who requests an accommodation?

>> TESSA:  Yes there are those instances sometimes are that tangible paper level of documentation may not be needed.  For me personally, the only time I have ever done that is related to either someone with a physical disability or folks with temporary accommodations where they're coming to us typically around midterms or finals or their first exam, everybody on a college campus tends to fall over or break bones.  So those folks are coming to us with casts and those sorts of things on where we're able to grant them provisional accommodations just using the primary and secondary level of AHEAD's guidance.

I would also follow that up with depends on what they're asking me for.  If someone with a broken bone is asking for a foreign language waiver ‑‑ I would say it is not appropriate.  But if they needed to connected to a shuttle service, or potentially needed extra time or use of a computer to offset the presence of a cast when it takes them longer to do things in a testing environment for example, that may be appropriate to then not ask for followup documentation.  But it all depends on what they're asking for.

>> MARIAN: Okay.  One last question before we go on.  And we may need some more clarification.  But the question is:  Can you describe some strategies for dealing with a situation where a student may present with a greater or different limitation than those he's seeking?  It's obvious that they have a communication or processing disability.  How would you handle that?

>> TESSA:  I would say it would really boil down to the information that I'm getting within the interview.  And without having an exact case in front of me, you may have a student where the documentation is indicating their processing is very slow.  But in the self‑report, the student is identifying "I have no issues with that." '.

And so I would advise in asking the open‑ended questions, those probing questions related to "I see in your documentation it says blah, blah, blah" what is your experience with that?  To really be able to get the student to open up and reflect on their own personal experience.

But at the end of the day, going through this process of the same opportunities to accepting the client accommodation as someone else and also have the same opportunity to get straight A's or fail as any other college student.  So in that example, if the documentation says one thing or you as a professional observed one thing and the student is saying something different, I think it's important just to document that you offered X.  The student's response was they did not feel it was a problem or was necessary.  Just leave that door open for the student.  It may not be a concern for you now, but please get back in touch with me if this ever changes.  And I think leaving the door open for that continued use of the dialogue will make all the difference for folks who may not believe or identify with the impact that's indicated in the documentation.

>> MARIAN: Thanks.  One quick comment from one of our participants is that if the student is a client of Vocational Rehabilitation, VR may be able to pay for the testing under the client's plan for employment.  That may be another resource for testing.

I think we're going to move on.  We do have a few other questions.  But let's move on and then we can recoup the rest of the questions at the end of the session.

>> RENEE:  Okay.  That was a lively discussion there.  You can never say too much about documentation because it's a moving target in some institutions.  And as Tessa explained, there's something different that you get with basically every single student.  So you really have to take your time and get all the resources that are available for you to make sure that you're reading it to match your institution's philosophical programs.

So, I wanted to move on to programs and services outside of the classroom.  A large majority of us as practitioners focus on academic programs when we receive students' documentation and provide accommodations.  That's really where a lot of the case law is.  However, in the spirit and practice of inclusion through our institutions, we should also be reminded that the ADA and the Rehabilitation Act, specifically subpart E of the Rehab Act are program access laws.  They give students equal access to participate in college programs, activities and services and request reasonable accommodations.
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This changes our role somewhat because it's outside of the classroom.  So a student can literally be everywhere.  They can be in study abroad.  They can be at a field placement.  They can use your transportation on your campus.  And housing, university housing.  And all of those areas are programs and services associated with the university and therefore a student has a right to request accommodations.

We have put some time in this area because we realize that if a student is moving forward and participating in your college campus activities, if they run into a barrier, the question's going to come back ‑‑ the complaint is going to come back to you from either your student or program counterpart in another department.

We ‑‑ disability providers often don't ask these questions up front.  And to get students involved in extracurricular and nonacademic programs on campus, it would take ‑‑ well we would learn the hard way that having these questions as part of your intake process where students can check off will at least help you grow into where the student at least anticipates being involved, if it's student organizations, if it's campus events or even accessing your transportation, it is good to really begin to think about building partnerships with your colleagues to assure that the access areas for the programs are open to students with various disabilities and that students can engage in the interactive process either with your colleagues or with you as part of that team in assessing a student's accommodations.

Field placements, for instance, are a requirement of some academic programs.  But often require different accommodations in the classroom setting.

Building relationships with professional colleagues in these settings can initiate a process that students use.  And it is really the same interactive process as an intake.

We worked with our School of Social Work for the better part of a year in making sure that students requesting accommodations in field placements, which were off campus, we still had a responsibility.  And as Tessa said, the accommodation ‑‑ the parties responsible for accommodation are those who are in charge of the program.  The educational component of social work in terms of field placement is Temple University's responsibility.  So we provided the accommodation scenario based on that particular settling.  So we meet with a student beforehand, and we write a different accommodation letter than that that we then send to the classroom.  It's then up to the field adviser, placement adviser, to communicate with the agency person to make sure that their facilities are comparable and meet the needs of the students.  So that is an area that kept coming back to us over and over again even in the case of, say, a student who is visually impaired and they're in a social work field, their materials need to be in alternate format.  That accommodation is not at the agency.  Then the student can ‑‑ two ways the students can accomplish that.  OVR, if they're a person with I would say BVS in Pennsylvania, Blind Visual Services, they can provide some accommodations with alternate format because they're under the employment readiness program.  And then we can provide ‑‑ it's the university's responsibility to assure that every educational program is accessible to students.  So we have to get involved once a student makes that request to make sure that those materials are in an alternate format.

So building relationships in advance is very, I think, smart.  And we've not been perfect in this area.  It's always a work in progress.  But when you have a situation where the entire school is going down to the stadium to a football game and you have 15 buses outside and none of them have a lift on it and you need to leave a couple of kids on the pavement.  That's kind of an aha moment, that having an advance conversation would have at least made sure that an accessible bus was part of that caravan.  So it can be a good way to connect colleagues to their responsibility in providing access to their programs.  And we do it through many partnerships, specifically with our career development areas, our field placement and our university housing.  We work in close partnership with them because eventually we're going to get the complaint, so we may as well be proactive.
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So before going into the next phase, which is the deliberative process, I wanted to just make sure that what I've said was clear.  And any questions, we can do that in the next break for questions.

We want to move into the deliberative process.  Even when trying do your very best, it doesn't always run smoothly.  And when it doesn’t, there should be a process where students will feel heard and they can get the attention of your office to make sure that the accommodations are in place and that there's someone that's going to advocate on their behalf to assure that they have not been discriminated against.

So Tessa will move to make sure that the deliberative process is certainly part of ‑‑ and I'm hoping that this is not the majority of the work that we do.  This is the area that really requires a lot of our attention.  So, Tessa?
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>> TESSA:  Okay.  We're on slide 31.  We're going to begin to talk about the deliberative process.  And Renee identified that things don't always go as smoothly as we would have hoped.  Then the confrontation is never comfortable for anyone.

And there's a way in which, as providers, we kind of feel as if we're putting out fires here.  And it's extremely important to remember that our roles here is that we are a mediator.  We have a responsibility to both uphold academic integrity, and we also have an obligation to ensure that our students have access to all programs and course work.

And so whenever someone is coming to us with a concern or a problem, I like to think of it as you have to start with the game of telephone.  And I'm sure the majority of folks have played that game.  But essentially you start with everybody in a line.  Someone says something to someone, and it transfers all the way down to the other end of the line and 9 times out of 10 you end up with something totally opposite.

So knowing that personal experience and emotions are directly tied into problems, it's very important that as a mediator, we do not jump to conclusions or give opinions.  Our role is to be the fact finders and to acknowledge and validate how a student is feeling and to let them know that it is our job to do some fact finding and mediation.
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So on slide 32, we're talking about our role as a mediator and to do the fact finding.  And that includes talking with all parties that are involved in whatever the problem is.  And we're really trying to identify where has the breakdown in communication occurred?  Is it that the student did not follow a policy or a procedure and you need to educate them on how to do things properly?  Did a faculty member or staff member forget how to do something?  Or it wasn't on their radar, as Renee gave the previous example of everybody going on a field trip and nobody thought to have an accessible vehicle available.

So it's important in the fact finding is to educate as much as possible.  And to acknowledge that nobody is perfect.  But our goal as mediator is to really help find a solution or resolution to whatever the problem is and move forward.  
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On slide 33, we're talking about resolving the problem.  And again we're acknowledging that confrontation and the resolution process is never easy.  And I'm sure everyone participating in this call can reflect on a time where you were nervous.  “Oh my gosh, X problem is going to take all the energy out of me” and you were pleasantly surprised that it was resolved quite easily.  And then you probably had the opposite experience where you thought something was very straightforward and simple and next thing you know it's months of your life trying to come to a resolution.

But tying back into what Renee was talking about, it's so important to build those foundational relationships across your campus, across divisions to really build those relationships so when a problem does occur, whoever you're calling isn't automatically up in arms thinking they're going to ‑‑ OCR is going to be called.  And so it's important that you are aware and it's easily accessible as to what your grievance procedure is and how to make referrals as necessary.

Everybody is aware of OCR, the Office of Civil Rights, and how it can be scary when they call.  Or you're constantly nervous if they haven't call, are they going to call?  Even though it will always be part of our job and on our radar, our main obligation is to make sure that the information is easily accessible.  And if we can acknowledge that we are mediators and to try our very hardest not to take things personally even though it's hard, we have to acknowledge that we're never going to make everybody happy.  But as long as we can let students know "this is our role as a mediator.  These are the steps I'm going to take to find all the facts and to help establish a resolution" and if they for whatever reason either party does not agree with that decision, or is unhappy with that decision, these are the steps that they can take to move forward, whether that's to your supervisor or another level up.  And that's nothing to say that you have done anything wrong or your office or your institution, but it's acknowledging that nobody's perfect.  And you can never make everybody happy.  And so how we can do that is just make this information easily accessible.  And so if a situation does ever come up, acknowledge that it will be uncomfortable.  Try not to take it personally.  And just point people in the right direction.
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On slide 34 we're going to begin to talk about a case study.  And Renee and I have acknowledged that we have talked about a lot of different things.  And based on the questions we've received so far, it has really started to get everybody thinking about your own institutions and things that come across your own desk every day.  And so Renee and I have created this case study to help everybody try to start thinking critically of how to apply all of the information we have talked about today into a kind of real world scenario.  So I'm going to turn it back over to Renee so these are the case studies that we will start on slide 35.
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>> RENEE:  Okay.  I want to, as Tessa said, we've tried to pull together a scenario where we can begin to apply our knowledge and think critically about just the things that we talked about, the documentation, the interactive process, the deliberative process, and just to get you thinking.  I mean, we go through this a lot alone.  And here we have the opportunity to sort of be together and walk through this scenario.

I created a fictitious student.  But this is more of a norm of what we interact with in terms of our incoming freshmen.  But I want you to meet Blaze.  Give you a little background, introduction.  Blaze is a high school senior and he's attending college in the fall to major in business.

Oh, before I start there, let me back up again.  I apologize.  This case study is divided into three short sections on topics covered in the presentation.  After reading each section, you will be given an opportunity to respond to a question related to making accommodation decisions as a service provider.  We do welcome your participation in this exercise.

So Blaze is a high school senior attending college in the fall and he's majoring in business.  During his junior year, he was involved in a car accident and he sustained injuries that caused him partially paralyzed with limited use of his hands.  He uses a power assisted wheelchair and requires a personal care aid several hours a day for some of his personal needs.
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In this case study, this first section is going to focus on your applied knowledge of documentation.  Blaze scheduled an intake meeting with you and arrives without any documentation.  He wants to live on campus and have the same accommodations he received in high school.  He also discloses he takes medication for depression since the accident.

You could observe that he has limited use of his hands.  That's slide 36.
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Slide 37 here's a discussion question.  Using the AHEAD documentation guidelines that Tessa presented earlier, what verification source would you use to substantiate Blaze's disability and request for accommodations and why?

>> MARIAN: We encourage you to put your information into the chat area and I will forward it to the presenters.  We have one response already that says during the initial intake interview and observations we would document.

Another person said the interview would be enough.

>> RENEE:  Okay.

>> MARIAN: We would need to know what specific accommodation he is requesting that he used in high school as well as all students are required to live on campus before determining additional verification sources needed.

Somebody else said they would rely on the IEP and the IPE, individual education plan and individual employment plan, in order to determine accommodations.  And then we've also got IEP from high school.

Personal assistants would not be provided by the university.

To treat everyone the same it would be important to have documentation. 

You would need documentation from his physician.

Ask about less evident issues such as campus transportation, building and campus access, parking access.

While I would document this at the interview, I would also ask for documentation from the doctor to ensure that I have correct accommodations I would also use the IEP, as well.

Considering that you can observe he has limited hand use, that would be substantially enough to substantiate his disability.  However, more details would be needed to determine the extent of the accommodations needed.

And we have more documentation for the IEP.

And requiring additional information to accommodate the housing request.

Some people are saying they still want medical documentation.

Consider providing contingent accommodations while awaiting further documentation as needed.

Another one says "the interview would start the process of access to accommodations immediately, but requests for documentation would be a homework assignment." Homework in quotes.  The documentation would be needed before the end of the semester.

And then the last one.  I would ask him not only what kind of academic accommodation he was requesting but also what personal accommodations.  Do you have a campus to support that?  Sit down and ask for documentation not only from the previous IEP et cetera but also note from the doctor regarding his physical strength and needs.  Talk to him about how he was processing the accident, what other accommodations he thinks he might need in the future, if not immediately.

So those are some of the responses that we have gotten to your question.

>> RENEE:  I think all of those are very good questions to ask and at least be thinking about during the interview.

One of the gray areas for me even when a student presents a physical disability or an obvious limitation is how do they perceive themselves functioning on our campus?  Since he ‑‑ having the background that he was injured as a junior in high school really says that some documentation exists somewhere.  That was documented somewhere.  So the accommodations would begin as provisional, but as an incoming student, my main concern would be his ability to function in our housing facilities.  I would ask the extent of what services the PCA or the personal care person assists him with.  Because we have, in partnership with our housing staff, the need to know things like when people are coming in and out.  Are there any additional medical equipment that needs to be moved in with the student.  So those would be more questions that I had.

The gray area for me was the ‑‑ is the use, his use of medication for depression.  That would certainly require some documentation because I want to know how that actually manifests, especially living away from home and away from his family support.

So as Tessa highlighted in the interview interactive process, it's really great to have a lot of questions and try and probe and engage students in self‑reflection.  It's important that they get a chance to express how they see themselves.  We can make assumptions that students may need X, Y and Z; but I think challenging a student that says "oh, I'm okay.  Everything's fine" which may not be the case once they enter onto your campus.  I mean we're an urban campus.  Large urban campus.  We have streets, we have elevators.  We have cobblestone.  And that's very different than rolling around in a high school tile floor.  So the distance on our campus will challenge any healthy person, let alone a person who's pushing a wheelchair.

So bringing in the accessibility factor, challenges students to think about how they will access various services.  How will they manage that PCA?  Have they ever done it before?

So the inquiries should be multiple in this particular situation.  But I would certainly encourage the student to submit documentation, as well.

So thank you for your input.  
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So we're going to move on.  Still with Blaze, moving through the process of entering into your college.

Blaze tells you he had a 504 plan in high school that entitled him to accommodations that included bus transportation to and from school, a personal care aid, a modified class schedule to attend physical therapy appointments, typed copy of notes whenever he missed class, and extra time for exams.

The school also trained him on Dragon Voice recognition software to write papers and purchased a copy for him to take home.

So you're now moving through the ‑‑ you have a little more information and you're moving further into the interactive process with Blaze.  And so I guess we want to focus on what accommodations are appropriate for the high school environment.
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Discussion question 2, slide 39, using the acquired knowledge of the ADA, 504 and IDEA, what questions would you ask Blaze during the intake meeting to help determine academic accommodations?

>> MARIAN: All right.  The floor is open for your comments.  Okay.  I would use the IEP from high school.  Would he be able to schedule his physical therapy appointments around his classes?  Does he need a personal aid who will be attending classes to help them maybe carrying items, et cetera.

I would ask him if he is a VR client, Vocational Rehabilitation, client and see if that might be of assistance.

I would ask him what was a typical day like in school for you?

Other persons are saying getting the documentation needed to provide the accommodation would be very important.

What is his mobility like across campus?  It's a student's responsibility to be able to manage buildings, sidewalks, buses.  And the rest, the physical access would obviously be the university’s.

I would first ask him which accommodations that he received in high school that he felt benefited him the most.  Then I would find out what he would like continued at the college level.

After the initial intake and observation, I would like to see that there are other types of accommodations that would be necessary to do the accommodations for him.

I would ask him what is your most troublesome challenge?  How long can you study at one time?  I would ask him what technology he has used to support his ability to write papers, take notes, et cetera, in addition to the Dragon Dictate.

And then what would benefit him in housing?  A single room or an average experience with a roommate?

And then, again, I would work with VR and see how that could possibly assist him to meet his goal.

Okay.  That's kind of a summary of the comments we've gotten.

>> RENEE:  All right.  Those were all good.  Those are very good.

I was reading a little more because I really go deep in the intake process because what students give me here I feel ‑‑ I may not have a second opportunity.  It may be a time gap between the next time a student comes into the office.  So I'm really pulling out all stops here.

If the student is a VR client, that would be great because the documentation could also be with the Agency, as well.

I really like the question of what is a typical day like in school?  Because that will open up an opportunity for the student to really self‑reflect.  In a lot of these cases where students are using PCAs coming into college for the first time, their parents were their support system at home.  So they don't have the ‑‑ they don't necessarily know how to manage individuals.  So I would ask questions around those areas.

I always ask students what is the backup plan?  What backup plan?  We actually have it on our housing application, our online housing application, requesting accommodated housing, that if your PCA doesn't show up, what is the backup plan?

And we'd like to have those in place because we would rather call a parent or that backup person once security comes to our office because that's where they're going to come.  And know that they do have a backup plan.  And if they leave that part blank, I really push to get a student to come up with a plan.  I mean, it's sort of like having AAA.  If you get a flat tire, you know you need to get it fixed, but you don't want to be stranded.  And we've had some situations where a PCA did not show up.  And a student was really left unattended.  And so that increases liability.  So that is a big question I asked in these situations.

I would also ask because in the description, it says that he uses a PCA for several hours of the day and that he was partially paralyzed, which says that he has some functioning in terms of his ability and his self‑care.  Not knowing exactly what level that is, I would ask that question:  To what extent does your PCA provide support for you?

We have scenarios where PCAs come in the morning.  Students go to class.  And then they come back in the evening and get them prepared for bed.

The other piece of this would be bus transportation.  There was a couple areas here where I would want to be clear at this juncture that Blaze knows that services such as bus transportation and PCAs are not the responsibility of the higher education, the disability service office.

Working around the class schedule to schedule the physical therapy appointments is really right on point because a lot of students really believe that if they have a class, they will schedule a class at the same time they have a standing therapy appointment, whether it's chemotherapy, dialysis, if it's right in the middle of a class and it's three times a week, then they're going to miss that class and they're going to be not happy with the grade that they get.  And we've been challenged for that.  But I really ask students to think about what their medical needs are and how they're going to manage their medical needs during the time that they're staying here on campus.

It sometimes comes off as a little insensitive, but you can find very nice ways to say that the reason a student is coming to campus is to attend school.  Our responsibility, our sole responsibility as Tessa pointed out, is to provide access for them to bring the service here that they need to engage in our campus and have access to the education that they are paying for.

So, again, thank you for your responses, but I just wanted to just get into the mindset of there's usually more questions than answers during this intake process.  And we make our intake process ‑‑ we have our intakes about an hour and a half.  I know it sounds like a long time.  But not all students take that long.  But the large majority of our intakes are scheduled ‑‑ all of them are scheduled on my calendar for an hour and a half.  And we take the first hour to really invest in that interactive process and that last half, 30 minutes, to update our clockwork system to put our notes in and generate the accommodation letter, which is sent to the student electronically.
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So moving on to the last and final part of the case study, Blaze is excited.  And this is involving nonacademic programs.  Blaze is excited about living on campus when he starts college in the fall.  He wants to fully participate in campus life and is looking forward to attending basketball games and joining a student organization.
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Discussion question number 3.  Think for a minute how Blaze has expressed interest in nonacademic programs and activities.  What strategies would you use to assure that an interactive process will be used by campus program stakeholders?

>> MARIAN: Okay.  The floor is open for your comments.  What kind of questions would I need to ask an individual to make sure that they need to be able to be accessible?

Are we to provide personal aids to assure that interactive process is taking place?  We would want to make sure that each organization conducts a self‑study on access to make sure that people can get around, making sure that facilities are wheelchair accessible.  Suggest a semester by semester contact and activities he would hope to participate in.

At the part of the on going rapport with other departments across campus to establish questions to ask about providing access.

Be able to make sure student knows to contact the disability student office if they have questions and answers so that the disability students office will be able to coordinate, collaborate and support.

And again that assessment and awareness to make sure that all of those activities are prepared to be fully accessible.

I would be asking if he would be interested in participating in basketball or in participating in intramural activities, attending games, et cetera.  But having him describe what his activities would like to be.

Expose him to inclusive supports and working with the recreation staff to develop those if they're not available.

Talk with a student about how to advocate for himself with the non‑academic programs.

And, again, work with the disability student office to make sure that all of the services were fully accessible and explain to him again the content of the services.

So those are the kind of questions and comments we've been getting.

>> RENEE:  Okay.  Those are great comments.  And, again, I'm going in a little deeper here.  This is in the area of just being proactive.  We would assume that Blaze coming to our campus is certainly not the first student that's using a wheelchair or even using the assistance of a personal care aid.  We do a lot of programming and training of staff and in various programs that include nonacademic areas.  And we do that on an annual basis.  We have a rotation.  We have taken our disability service staff over to areas.  We have cross trainings with programs like study abroad, recreation, housing.  We have taken the staff over to see housing facilities and visit the recreation center to give everyone a real sense of what programs and services look like outside of the classroom.  So when students are ‑‑ we're meeting with students, we can actually give some real description as to what their experiences would be like.

But having the relationship within ‑‑ particularly I think Tessa and I both are in a division of student affairs.  And within that division, it includes departments of recreation, student activities, student government, student organizations, counseling services, leadership and university housing.

So we have access to directors on a biweekly basis in our own meetings to really talk about access issues with their programs and train their frontline staff.  We've gone in so much as to give a really visual of what a student's experience would be entering office.

>> MARIAN: Renee?

>> RENEE:  Yes.
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>> MARIAN: I hate into interrupt you but we're going need to wrap up this session.  They have got some wonderful resources that will be posted on our website in the PowerPoint that we certainly recommend you look at.  If you look at slide 43, slide 44, slide 45, and slide 46 all have really, really valuable information that we think would be most helpful to you as we wrap up this session.
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Here is the contact information on slide 48 for both Renee and for Tessa.  And they've been very generous in saying that if you have questions, please reach out to them.
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We also encourage you to call your local ADA Centers to be able to answer these questions, as well.  You can reach the ADA Centers at 1‑800‑949‑4232.  If you have any questions about this presentation, you can reach us at the Mid‑Atlantic ADA Center at 301‑217‑0124.  Or www.adainfo.org is our website.
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For those that need certificates of participation, the continuing education code for this session is matriculate.  M-A-T-R-I-C-U-L-A-T-E
Please consult your webinar reminder email message for further information on receiving continuing education credits for this session.

We know that many of you have a lot of questions.  This generated a lot of very, very interesting questions.  And we apologize if we didn't get a chance to get to your question.  But, again, please call us at 1‑800‑949‑4232 and we can work with you to answer your questions by the ADA National Network.

I want to thank Renee and Tessa for sharing their time and knowledge with us.  I think that you all agree that there was a lot of great information on today's webinar Making Accommodation Decisions on the College Campus under the ADA and Section 504 of the Rehabilitation Act.

As a reminder, the digital recording of today's session as well as the written transcript will be available for viewing and download within two weeks and you will be getting an email with those instructions.

At the conclusion of this session, you will receive an email with a link to the online session survey.  Please do complete this evaluation for today's program as we value your input.

Thank you for joining us today and have a great day.  

